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ABSTRACT , ^ ■ 

The Ganado (Arizona) Primary School located on the 
Navajo Reservation instituted a successful English writing project 
for kindergarten children that illustrated that ycung children should 
be allowed and expected to develop as writers because they are 
capable of real writing. Teachers encouraged children to complete « 
drawings* and writings in journals, providing them with correct 
spellings initially but encouraging their own inventive spellings 
later. To supplement the journal project, teachers i^egularly read to 
the childiten; discussed the children's paintings, drawings, and clay 
sculptures; taught the children phonetics and some sight words;" and 
developed stories* cooperatively with the children. The quality of the 
writing that resulted varied front child to child. Taken as whole/ 
the work illustrated five developmental steps towards writing^ as the 
children's writing moved from mimicry through shape and linearity to, 
meaning, word inventories, and short expressions. The project showed 
that to i^romote language proficiency at the kinde^rgarten lev^l, 
teachers must believe that the child is capable' 6f developing 
language, ^xpect the child's participatj^on, be prepared to ri'sk, and 
constantly give children opportunities .to test their developing 
theories of langua9e: A collection of 73 of the children's pictures 
and writings with traitscriptions to adult spellings is included. 
(SB) ^ 
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THE SUN IS SHINING IN MY EYESi 
TH& NAVAJO CHILD ENTERS KINDERGARTEN EXPECTING TO WRITE AND HE 

CAN 



■ by ■ 
SigiQund A. Boloz 

\ y '3 n d 

Diana -Jenr^ess 



• "Teacher! Teacher! It's my turnt"' said 
, Micheal for the fifth time in two minutes. 

''I have a' word to write down ! ' ^ 

''How do you spell dinosaur?" asked Mark. 
"Oht I krvowt say the word slowert 'clor... 
* nos...xs...osr." ^ 

■% ^ 

'■"Mrs. ^Jenn^ss, , whefe can Mr. S fly," 
questioned Tim. "I kft'owt" he exclaimed as >ie 
lookjed at Angela's name card, "With Angels!" 

The room atmosphere is electric' The child re n dre busy 
interacting with one another, writing sentences and stories, or 
conferencing with the teacher. Some of the writers are reading 
their compositions to ^he aide. Certainlyt this scene is 
typical of many - classrooms where writing is a necessary 
component in the develo praent of language liter^acy. Ho we vert 
■these students are in kindergarten and most are Navajo. ^ 

Tara writes : ^ <^ 



Tes^ 'is a valentines haos Tes is a vere nice 

Valentin em haos Sudbe is Kumeing to my haos 

th^ dod is fling. I Lik tat'Prson^^ut-is 

Kming to ray house tes poson 'i ,nov tes poson 

^ i now* tes poson tus gooing -to ray house har 

naera is rosie ^ . ' 

. ■ 

Although this school houses a writing project » before last 
yeart the kinder garten children attending Ganado Primary School 



i 

were not^ expected to'^be.^ble to write freely and exp'res^ively. 
• * 

The students were e5p ected to sound out and read some r egula r ly 
phonetic words and (/opy sentences. Howev.er", they were not 

W 

actually* expected to write whole sentences and stories using 

tKeir^ own spelling*,. To pai:aphrase Hoi brook 1981 , it was quite . ) 

<■ * 

.possible^ that our teachers weren't so m^ch' not. teaching writing, 
es they were simpl*]^ .overlooking the fact 'that some of the 
children already could;^ "* 

fhis" ax tide is based upon .observations within one 

— \ 

kindergarte,n classtoom*'^ located on the Nav'^jo Rese-fv.ation in the ^ 

_ - - T. - - ^ , , ■ 

north ea^t corner of Ariz on a. The children within" this public 

■ * ^ ■ 

school c^as^sroora * "are a part of the school's 480 mostly Navajo, ^ 

studeatpopulation. 

This - kindergarten thro%igh third grade school, also hoi^ses 

the GLAD (tSanado Lanjguage Arts* Developnjent) Pro jec t , a 

school-wdTJe ■ writing and publishing projetti Although the 

observations are -•l imi t cd *to one clas^r^qom_j_axeJ^a-Jou r-month 

parroidV the students* "progress in that short time ^ has the 

authors convinced that most kindergarten children, are capable o^ ) 

: ■ ' • ^ ' y 

* - ** 

real writing. . Therefore young children should be allowed and 

expected to develop as writers even at the kinder garten level. ' 
Getting Stated ■ 

r 

^With , the assistance of -one third grade class,, we had the v 
twenty-seven journals whi'^ch we needed. It. had been the third 
g,rader's class project .to prepare the 30-p"age. journalsand 
although the kin-"ergar te^ students didn't really know what to, * 

• 3 . ■ ' 



make of the^ booklets an that first da'y, thev were delighted with 
the presents. 

During, that- first • week of daily journal time, our purpose 

* * ' . ■ 

was to establish a low- risk classroom environment in which 

children could have numerous, successful experiences and thereby 

could V lew writing positively and purposefully. In beginning 

this process, we therefore asked the'stud^nts what word^ they 

i 

would like to, write, we wrote the words*on the blackboard, and 
the students copied them. When they had completed* their 
entries, l:he students came up 'and read, the journal entries to an 
adult^ During this writing time, the^ students also had th^ 
option ^to copy any words from around the room*or anyone else*s 
words. ^ * " ■ 

On t)ie third day, Kathy asked, "Is it okay if I write my 
sisters' name^?'* We were prepared to wri:te the names, 'and we 
"aslced which one*^^ she wanted writ ten iirst. "That*s okay,'* she 
answered . *'I already know how to write their names." 

Through a natural, meaningful interaction with her 

r 

■environment, this youn^ g'irl had- learned to 'spell the names of 
significant others. ^n addi^i^n, we found that she could 
already spell ''dad , *' "mom , " "I love yo.u, *' and several other 
words and phrases for which she had little use thus far in 
school. , ^ 

We began with the premise that kindergarten children could 
learn to write expressively if we would, only provide the right 
environment. How could we, blame Kathy for stealing our thunder. 
She had n^o way of knowing that kindergarten. students were not 
sup posed to know how to write words yet. 



We were " dtalighted to realize that other students' also had 
untapped resources. Manv of these young childrejj could wr^te 
the names of family,' Aembers. In addition, we found that some 
could also write -the names of colors-, of fast food stores, of 

' ^ it. 

high frequency foods a<nd beverages and even o£ some television 
characters. However, it seems " .tragic that many ^imiliar 
Children might never fully participate as these children were in 
their own education,, that their, hidden resources would remain 
f unmapped and that >th^y would remain * chai^ne,d to learning the 
alpfiabet in the name of education. 

It is no wonder that Holbrtfok,, 1981, stated that many 

w 

children enter school filled vith paetic image's and unique word 
useage, which they tend to lose once they have undergone 
"proper'^ language teacl^ing. We found_ that many of our Navajo 
students^ entered school with the capacity -to move dire<itly into 
writing on a" daily basis. In fact, many Had already formed 
stroirg concepts about , wr i t ten language. ^ 

^ Most students knew that i,t carried meaning and, that its 
form had certain properties. It is quite possible that many 
, young authors had had years .of home exp^eriences at imitating 
"writing', at scribbling ap-d at invent irfg their own stories. 
Unfortunately , this rich enthusiasm and readiness* for real 
writing is traditionally .lost, not because we expect too mujph, 
rather, that in education . we \>ft'en settle lor too little.' ' 

Writing and Inventive Spelling 

Carol Chomsky, 1975, noted tfiat although young children's' 



/ 



ERIC ' 6 



aarly writing efforts may not res^emble adult writing and 
therefore scraetinjes passes un-noticed, preschoolerls do have tlje 
ability to categorize sounds. She ^dded that even prior to \ 
formal i'nstruction, many children have learned to c on struct 
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inventi^vf spellings, and are very scientific as^hey hypothesize 

and revise rules. Further, McPherson,, 1977, no^ed' that^all 

writing, no matter how incoherent or how incomplete it may .seem, 

does represent an attempt at communication, an attempt that must , 

fie treated with respect. " 

Progressing into the second week of journals, somg of the 

students began wanting to express phrases and mple sentences. 

Building on the special interest of those few', we introduced , the 

concept of a sentence. For some students, this strange concept 

was explained in Navajo. While it is important to stress that 

not all students were, ready to write sentences, some did excels 

Students |row from their ^ successes and take greater risks 

* * . 

and so do teachers," As a result of student progress, an 
inservice on inventive spelling 'and the reliance Of the students 
on the te,acher as a walking dictionary, the kindergarten writing 
program took a significant tui^. The kindergarten students were 
ntfw ' expected .to experiment > wit;h their. own inventive spelling. 
Given ■ large sheets of "story paper," the students were asked to. 
draw pictures and to write stories about them. If they came to a 
word they didn^t know how to spell, "tliey were encoutaged to^ 
liste;i for the sounds in' the word and write them down.* Some 
could do this and others required extra help. 

When they were finished, they would ''read " the story to an 
adult within^ the* classroom, and th& work'would be posted. On 



other occassions;, the teacher would translate the chilcl's 
writing in'to adult writing and display both. As a final class 
project, selected stories -of each child wire combined and 
published as a Ik page -volume by the school's writing projects 

In^ expecting that the students would accept res*ponsibility 
for their spelling and writing, the children grained confidence 
in their * own^ ability to express themselves. Children such as 
Kathy, who had. already obtained a good phonetic'b^ckground and 
was working ahead of the class, actually wrote full pages. When 
told that it was ok^y to write smaller, she wrote even more. 

The sun is siing In my Eyes it is ^^j^rie nis " 
i tic' that it is verie veri'e Nis its his 
tining are all ovr the sun bekrusons it is 
nis i ming -vere nis wyiy dot you dot tik 
that -the sun is verie nis wel look atit^ ^ 
* and you wel" see wel it" tek that it is nis 
wel^ it is vere nis \ do to we are fres 
naw naw you see haw i wele tik that it is 
veris nis wel me to we love ethuthr yes wi 
sol tik' tut that U: is nis the- enp 

The .quality of these children's work varied because of 
several factors: language sophistication, ability to ^ speak 
English, matu^rity^ and knowledge of letter sounds. For instance, 
David who was developm en tally about two years behind the rest of 
the class, was able to put "letters^' in rows under his drawing 
and to tell what the "words" said. 



' ' ob6v ' oooo6De 600 6cluaorn^snuE 
(Pac Man) 
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Early Stages of Writing Gfowth 

For young writers Dyson, 1981, felt the essential writing 
problem is not how to encode talk,, but rather how to make 
meaningful graphics about which to talk. She added that 
child ren's early writing reflect the diversity of strategies in 

the early ^ writing processes. These products dfaggest that early 

\ " ■ 

writing' is oply partly a paperrand-pencil activity and that 

talking strategies are also used to make mean ing on paper . 

According to Dyson: ^ * 

Writing does not necessarily begin with the 

understanding of the alphabetic principle. 

Writing may begifi swith the selection of an 

idea, a 'thought,, a thing to put iivprint- ^ 

and the discovery of some strategy for 

making that thought visib,le# Conversely,. 

writing may begin with the forming of print^ ' 

and the search for some strategy to make the 

print meaningful. ^ 

Although the routes which ypun^ children take towards 
effective manipulation of the conventions of writing vary 
widely, many educators have observed that early writings 
demonstrate attempts to establish order. ^The following 
developmental sequence appears to be representative. 



1. Je Chi: 



Id tries to develop a theory about written language as 
he mimics writing activities ^^r^^^his environment ,by making marks' 
"on paper, without the sensitivity that print carries meaning, 
2. The child develops the concept that writing has shape, is 
linear, and is directional. Although the student marks his 
papers with .a group of letters or scribbling and there is 
^ ^ - 8 ' ^ * 

er|c • ■ ' ^ ' ^ ■ 



evidence that marks .move" from left to right, there Is no 

r ^ 

evidence that the student understands the rei^^tionship of the 
marks to language. Ferrelro, 1978, described the early 
hypotheses of Swiss children, from both literate and lll^rate 
families as: It has shape, shapes are separated, and shapes go 
in lines. 

3. The child labels, that'is, he attaches meaning to print." The 
print may be scribbling a single l*etter, or a combination of 
both but It is obvious that the child understands that verbis are 
built out of ^lettei;s. The ^chlld may have trouble dlstinquishing 
between print and drawing . ■ V 

4. The child develops inventories. Clay, 1975, has found that 
young students* early, writing attempts o^ten contain 
inventories, word or symbol lists. These inventories are words 
tha.t' are known to the child and relate to a particular topiC/, 
( eg . names of f ami ly members , c'olor wor d s, e tc . ) . 

5 . The child expresses conterrt ifi single words and phrases.. The 
child may use one or .more words to carry the meaning of a 
sen tence or a Story . * ^ 



The Teacher's Role 

Whether the student is a native- Engl ish or Navajo speaker 
or ^ Kathy or a David, to promo telanguage. proficiency among 
kindergarten students, the teacher must: f ii;st believe that* the 
child is capable of developing language. Secondly, the teao^Ter 
must believe in the power of the ch^ld and allow and expect his 
or^ her participation. Thirdly, the teacjher must be prepared to 



risk., .^Lastly, the teacher must cons tan tly expose her * st uden t s 
to print and must give them numerous opportunities to test their 
own theories about language. In addition, the students in this 
program participated in^the following language activities: 

1. ThS kindergarten- stu4ents were read to regularly. We would 
discuss parts* of the^ story, the characters, events and 
alternative outcomes. We read several bpoks by one particular 

^ author and discussed the author'^- style of writing and the 
illustrations. For examplet eniphasizing Dr. Se^rss, we discussed 
rhyming words and strange characters.' 

2. * Children- were encouraged to draw pictures, to paint, and" to 
work ith clay and we discussed the objects with the young 
artists. The 'object was to get the students to tell a short 
Story. ilrs* Jenness and her aide would write down the stories 
and' have the studelits copy the words. However ; since some 
students were limited English, speakers, some might only name 

'objects of the pictures. 

3. The ^students learned phoentic sounds through cur reading 
readiness program, A Ipha time by the Arista Corporation. Many 

P of the children*s gtories'^re ab^ut the "Letter People." ^ ' 

4. Journals of the children's favorite worlds were'' Kept by them* 
E^ch day there -would be a new category of words i:hat the 
children would sugge.st and copy. ' , * , 

5* A fev basic 'sight words, such as names of col()r^, their own ^ 

J* , " J 

. names, and those of th'^ir xlassmates, and words td label things 

aroundth^roomweretaught. » * 

6. Stu dents memor ized short poems and nursery rhymes. 
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IX. 



7. We developed langua^q experience storie^s coop^^'Tati vel y • The 
children su*ppli$d^ the words an-d h eloped with the spelling as the 

teacher wrote tbem down. ? 

^ ■ ^ 

^ - ■ ^ 

Conclusion , . . 

Even Navajo children enter' kindergarten* that first day with 

fche anticipation that they will lea^rn to read afnd write. All 

have been exposed to or surrounded by the structure and function 

t • * ' 

of language. ^ Many have had years bf play with pencil, pen' or 

crayons and have formed strong theories about what languag^e ^does 

dnd how ^it is formed. Most have' also lea'rned to spell words 

* 

that carry si^gnificance in their li'fe* The time has conre to 
raise our expectations for all st^udents and to let/ the sun shine 
in their eyes. In the immortal words of Kathy, *^ Why don't you 
think the sun is very nice? Well look at it aiti you will see.'' 
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PREFACE 



One of our ^ goals in kindergarten i§ learning cootmunication 
8ki3,ls through ' speaklngt writing, and reading readiness, 
because the children are very interested in seeing their 
spoken words in print, they gain experience in dictating 
stories and labeling pictures^ Expanding the use of 
dictation ±s the idea of invented spelling. The children 
make up their own spelliolg to tell ^bouf their pictures. 
Most of the children recognize, the letters of the alphabet 
and can identify consistaot consonant sounds. They are tol^, 
to try tp hear the beginning sound of the word and write it 
down. Then they are told to try to hear anymore soun4»-in 
the word. Studies 6f invented indicate that this gives 
children the chance to develop Independence ii( ^expressing 
their own ideas\ \ 



\ ■ 

This book is a collection of stories ^nd pictures done by 
children in our class. Most of the spelling ia their own. 
Otbera ' received help if were having problems. You will see 
the childre&*a printing on the front of the page. On the 
bottom of the page ia wjiat the childrejf read to me. 

* 

Our special . thanka go to our Principalt Sigmund Boloz, 'for 
hia encouragement and enthusiadm; to Lucinda Vauneka for 
doing all of the printing, asaemblingt and typing; and 
eapecially if> the children for their wonderful stories and 
creative' invented spelling . ^ ^ 



Mrs. Diana J^iAess 
Kindergarten Teacher 
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THERE IS A NEEiD FOR' EACH 
CHILD TO BE HEARD 

A CHILD WILL ONLY LEARN TO USE A LANG- 
UAGE IP HE HAS THE OPPORTUNITY TO USE 

* 

THATLANGUAGR A CHILD WILL LEARN TO 
READ A LANGUAGE IF HE FINDS MEANING 

■ * # * * ' 

IN THAT LANGUAGR A CHILD WILL LEARN 
TO WRrrE A LANGUAGE IF HE FINDS THAT 
OTHERS FIM) MEANING IN HIS WORK, 

-:-SigmuBd -A. Boioz 



The lady come home and nobody- vfos home and' she did not hove 
the keys. She could not get In. She Is going to see if it 
is going to rain. It Is.not- going to rain. I oni happy, • 
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This is a valentine house. 

This is a very nice valentJne house. 

Somebody is coining to' tny hojuse. 

The bird is flying. 

I like that person that is coining to- 

my house. This person I know. 

This 'Person is going to my house. 

Her name Is.Rosie. 



aiUDHda^s— 




V 



The girls share with tbe do.Uies. And the girls are very nice; 
The boys are just greedy; 
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—Brandon James. 
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The flag is good. 
The houfee 
The Pdc-Han 
The cat is sad. 
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The boys have green grass, They play in the grass, 
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Apple ond house ond cloud 
Poc-Man. The gross. 
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The dinosaur is m the cave.. 




ERIC 






—Vinson Shorty 



ERIC 



